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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	159 

	Proportion (%) of pupil premium eligible pupils
	13% 

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – an updated statement must still be published each academic year)
	2026/27 to 2028/29

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	July 2027 (with termly monitoring)

	Statement authorised by
	Jane Farren, Headteacher

	Pupil premium lead
	Jane Farren, Headteacher

	Governor lead
	Fiona Phelps


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£26.300

	Pupil premium funding carried forward from previous years
	£0 (confirm before publication)

	Total budget for this academic year
	£26.300


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that every pupil, irrespective of background or the challenges they face, makes strong progress from their starting points and achieves well across the curriculum. The central aim of this strategy is to improve educational outcomes for disadvantaged pupils, including those who are already attaining well. We also consider pupils with a social worker, young carers, Gypsy, Roma and Traveller pupils, and other pupils facing identified barriers, whether or not they attract pupil premium.

Our approach is based on diagnosis, not assumptions. Leaders use assessment, attendance information, SEND and pastoral records, classroom observation, book scrutiny, and discussion with pupils, families and staff to identify need. Because Norton has a small disadvantaged cohort, percentages are interpreted cautiously and triangulated with individual-level evidence.

High-quality, inclusive teaching is the first priority. Staff development, precise assessment and adaptive teaching are supplemented by timely, structured academic support and work to improve attendance and wellbeing. Support is planned so that pupils remain connected to their class and do not routinely miss important curriculum content.

To secure effective implementation, we will: prioritise language, reading and mathematics; intervene early when need is identified; maintain high expectations, including for higher attainment; ensure all staff take collective responsibility for disadvantaged pupils; monitor delivery and impact termly; and adapt or stop approaches where evidence shows insufficient impact.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge

	1
	Assessment, observation and discussion indicate that some disadvantaged and vulnerable pupils have weaker speech, language, communication and vocabulary than their peers. This can restrict access to learning from Reception to Key Stage 2.

	2
	Attendance and persistent absence for a small number of disadvantaged and vulnerable pupils lead to gaps in knowledge and reduced participation in the full curriculum this is particularly the case for our Gypsy Roma Traveller pupils who make up around a third of the school. 

	3
	Internal and external assessment indicate variable attainment and progress. Some disadvantaged pupils need additional support to secure core knowledge in reading, writing and mathematics; fewer sustain the depth of understanding needed for higher attainment.

	4
	A significant proportion of disadvantaged pupils also have SEND. The interaction between disadvantage and additional needs can create compounded barriers to participation, independence and progress.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria by July 2029

	Disadvantaged pupils improve their spoken language, communication and vocabulary so that they can participate confidently and access the curriculum.
	Diagnostic and formative assessments show sustained improvement from individual starting points. This is triangulated through lesson engagement, pupil voice, book scrutiny and teacher assessment.

	Attendance improves and persistent absence reduces for disadvantaged pupils.
	Attendance for disadvantaged pupils improves over time; the gap with other pupils narrows; persistent absence reduces. Individual attendance plans show timely action and improved engagement for identified pupils.

	Disadvantaged pupils make strong progress in reading, writing and mathematics, including pupils capable of higher attainment.
	Internal and published outcomes, interpreted in the context of small cohorts, show improving attainment and progress from starting points and a narrowing of material gaps. Monitoring shows disadvantaged pupils consistently receive appropriate challenge.

	Disadvantaged pupils with SEND achieve ambitious, personalised outcomes and participate fully in school life.
	Provision is matched to assessed need; support plans show progress towards precise outcomes; pupils increasingly work independently and access the full curriculum and enrichment offer.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £10,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Strengthen mathematics teaching through Maths Hub professional development, Teaching for Mastery and effective use of White Rose materials. Leaders will monitor curriculum implementation, pupil work and assessment information.
	DfE mathematics guidance and EEF guidance on improving mathematics support coherent curriculum planning, explicit teaching, formative assessment and professional development. This activity sits within the menu category: developing high-quality teaching, assessment and a curriculum which responds to pupils’ needs.
	3, 4

	Develop consistent, inclusive teaching of vocabulary, oral language, reading and writing through staff development, modelling, purposeful classroom talk and responsive assessment.
	EEF evidence indicates that oral-language approaches and high-quality literacy teaching can improve attainment, particularly when integrated with the curriculum. Menu category: developing high-quality teaching, assessment and curriculum.
	1, 3, 4

	Use diagnostic and formative assessment to identify misconceptions and barriers early, followed by adaptive teaching and timely review.
	EEF diagnostic-assessment guidance emphasises using assessment to identify strengths and needs and to inform teaching. Menu category: developing high-quality teaching, assessment and curriculum.
	1, 3, 4



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £10,710
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Deliver short, structured one-to-one or small-group tuition in phonics, reading, writing and mathematics for pupils with diagnosed gaps. Support will be closely linked to classroom teaching, delivered by trained staff and reviewed against entry and exit criteria.
	EEF evidence on one-to-one and small-group tuition shows positive impact when support is targeted to specific need, delivered consistently and connected to normal lessons. Menu category: targeted academic support.
	1, 3, 4

	Provide targeted speech, language and communication support for identified pupils, with staff training and liaison with specialist services where appropriate.
	EEF evidence on oral-language interventions supports approaches focusing on speaking, listening, vocabulary and structured interaction. Menu category: targeted academic support.
	1, 4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £0 from pupil premium (attendance and enrichment activity will be delivered through existing staffing and wider school budgets; confirm before publication)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed the DfE's 'Working together to improve school attendance' expectations: accurate daily processes, early identification, regular analysis, individual support plans, purposeful work with families and escalation where support is unsuccessful.
	DfE attendance guidance promotes a support-first, whole-school approach based on strong relationships, accurate data and early intervention. Menu category: wider strategies relating to attendance, behaviour and wellbeing.
	2

	Improve disadvantaged pupils' participation in enrichment and wider school life, removing cost or practical barriers where an identified need would otherwise limit access.
	EEF guidance recommends diagnosing barriers and using wider strategies where they support attendance, wellbeing, engagement and improved educational outcomes. Menu category: wider strategies.
	2, 3, 4



Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Leaders reviewed the performance of disadvantaged pupils in 2025/26 using available national and internal assessment information, attendance and persistent-absence data, SEND and pastoral information, lesson visits, work scrutiny, and discussion with pupils, parents and staff. The school's latest three-year IDSR information indicated that disadvantaged outcomes compared favourably with relevant national comparators in some measures. 
The review confirms that inclusive class teaching and additional support linked closely to classroom learning remain appropriate. It also identifies the need for greater precision: interventions will now have defined entry and exit criteria, baseline and review measures, named oversight, and checks on fidelity and curriculum access. Attendance will be monitored at pupil level so that emerging absence is addressed early.

The strategy remains focused on language and communication, attendance, core attainment and the compounded barriers experienced by pupils who are both disadvantaged and have SEND. Governors will scrutinise delivery, spending and impact through termly monitoring. Validated 2025/26 national measures and the final 2026/27 allocation should be checked and, where needed, added before the statement is published.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	White Rose Maths
	White Rose Education

	Teaching for Mastery professional development
	Local Maths Hub / NCETM






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	Not applicable 

	The impact of that spending on service pupil premium eligible pupils

	Not applicable 



Further information 
	Implementation and monitoring
The headteacher and pupil premium lead will maintain an implementation and monitoring record. Each term, leaders and the link governor will review: whether activity was delivered as intended; attendance and persistent absence; assessment and progress from starting points; intervention entry, exit and impact information; pupil participation; pupil and family voice; and expenditure against budget. Adjustments will be recorded with reasons.

Evidence sources
Key evidence informing this strategy includes DfE pupil premium guidance and the menu of approaches; the 2026/27 conditions of grant; EEF guidance on pupil premium, implementation, oral language, literacy, mathematics, diagnostic assessment and tuition; DfE mathematics guidance; and 'Working together to improve school attendance'.
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